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Ivy Tech Community College of Indiana 
 
POLICY TITLE 
Distance Education Course Design and Development 

 
POLICY NUMBER 
ASOM 6.10  

 
PRIMARY RESPONSIBILITY 
Center for Instructional Technology 

 
CREATION / REVISION / EFFECTIVE DATES 
May 2001/. June 2012/ May 2013/March 2017; revised 
October 2017/effective immediately 

 
PURPOSE 
Ivy Tech Community Colleges offers a variety of distance education formats. The purpose of 
this policy is to review those formats and the design and development considerations for all, as 
well as those specific to certain delivery formats. 

 
ORGANIZATIONAL SCOPE OR AUDIENCE 
Faculty and Instructional Designers 

 
DEFINITIONS 
The following are distance education course types currently in use at Ivy Tech Community 
College. Distance education courses are coded in the student information system using the 
following definitions for delivery mode and fees. The college charges an additional per-credit 
hour course fee for all courses delivered at a distance. 

 
I - Online Only Courses: Course sessions take place online, although students may be required to 
take exams at an approved proctoring site (no more than two exams for program level courses 
and no more than four exams for academic skills advancement classes). Most activities are 
asynchronous, although the course could involve scheduled activities such as online office hours, 
chats, or other “real-time” presentations. These activities must be posted on the class schedule at 
the start of the class and should be optional. If a synchronous activity is assessed as a part of the 
grade of the course, an alternate asynchronous activity must be available if a synchronous 
activity is required.  No time in the traditional classroom is required. 

 
H - Online + Face-to-Face: Students in these online courses are expected to attend laboratory, 
practical, and other activities on campus. For a course to be identified as a hybrid course for 
purposes of counting enrollments, no less than 1/3 of the traditional contact hours of the course 
may be assigned on campus. The online component includes significant activities which require 
engagement between faculty and student as well as from student to student. All on-campus 
hybrid experiences should be related to the learning and demonstration of course content.  If test 
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proctoring is conducted on-campus, this must be in addition to the 1/3 of traditional contact 
hours scheduled on the campus. Notes on specific dates and times of meetings need to be 
provided to students through the registration system at the time of registration. 

 
V - IP Video: Such courses are synchronous and are supported by video technology. Students 
attend class at a designated time and place and the instructor may be at a different 
location.  Students and instructors can communicate synchronously with each other throughout 
the scheduled time of the course. This course may be supplemented by online content, but face to 
face contact hours are assigned to the synchronous video activities. 

 
C - Online + IP Video: Students in these courses are expected to participate via synchronous 
video (IP Video) as well as the Internet to meet the course objectives. The required use of video 
resources and facilities may take place on the student’s home campus. No less than 1/3 of the 
traditional contact hours for the course may be assigned to IP Video. 

 
S – Synchronous Online Video: These video courses use live webcast technology and can be 
accessed by the student via any broadband connection so they may be able to participate from an 
off-campus location that has these capabilities. Students and instructors can communicate 
synchronously with each other throughout the scheduled time of the course. This course may be 
supplemented by additional online content, but at least 2/3 of the contact hours are assigned to 
the synchronous video activities. These video courses can be accessed by the student via any 
broadband connection so they may be able to participate from an off-campus location that has 
these capabilities. A microphone/headset is required. A webcam may be required by the 
instructor. PC/Mac computer meeting the currently published minimum standards on the 
College's web site for distance learning is required. Broadband connectivity (cable modem, 
DSL, or LAN/T1 or higher) is required. Students with dial-up access will not be able to 
participate in these classes from home and will need to arrange for viewing site on campus or at a 
learning center. 

 
Course Developer: Faculty and/or staff member, or team of faculty/staff members hired or 
appointed by the Center for Instructional Technology to complete a designated online or distance 
education course development project.  The course developer will complete a course 
development agreement for each project for which they are hired. Generally speaking, the 
developer is responsible for creating and posting all materials in a course site in the Learning 
Management System for an assigned course development project. 

 
Course Mentor: Faculty member hired by the Center for Instructional Technology to provide 
leadership, guidance, and ongoing maintenance to a fully developed Statewide Online Course of 
Record. The course mentor should be assigned to teach at least one section, online, of the class 
to which he/she is assigned as a mentor (however, the assignment as a mentor is not a guarantee 
of a teaching assignment at Ivy Tech). 

 
Statewide Online Course of Record: All online courses developed at Ivy Tech will utilize a 
common course of record which contains assignments, assessments, and learning activities 
approved by the Curriculum Committee responsible for that course.  The course of record will 
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contain a full set of assignments, assessments, and learning activities and will utilize a 
common textbook regardless of originating location. 

 
Quality Matters: Quality Matters “is a nationally recognized, faculty-centered, peer review 
process designed to certify the quality of online courses and online components” 
(http://www.qualitymatters.org). Ivy Tech subscribes to the Quality Matters program and 
utilizes the Quality Matters rubric as a component of its online course development process. 
Quality Matters training programs are also in use at Ivy Tech. 

 
POLICY 
Ivy Tech Community College utilizes a statewide course development process for all online 
courses. Campus development of online courses is prohibited. Campuses may not offer 
online courses which have not previously been offered at the College. In order to offer a 
course online which has not previously been offered by that campus, content must be 
obtained from another region which has previously offered the course. 

 
Ivy Tech Community College has established Quality Matters™ as the development standard 
for its online and hybrid courses. The College does not recognize correspondence or self-
paced courses as a form of distance education course. 

 
PROCEDURE 
When an online course is developed, it is developed for statewide use as the Statewide 
Online Course of Record. This happens ONLY through a contracted process with the 
Center for Instructional Technology (C4IT). 
 
Campus development of online courses is prohibited. 

 
Once a course is approved for development online, the following general process is 
followed. (Specific milestones, target dates, and other detailed deliverable statements for 
each project are outlined in the developer agreement).  Redevelopment of an existing 
statewide online course of record is offered on a three-year cycle to curriculum committees 
at which time they may decide to decline redevelopment or initiate redevelopment.  When 
redevelopment is selected, the C4IT will determine the scope of the project (minor vs. 
major) in consultation with the curriculum committee lead chair and/or course mentor and 
the course will be taken through the basic outline of this same course development process.  

 
Course Development Process 

1. Notification is sent to the curriculum committee that the course has been selected for 
development. The curriculum committee will identify from its list of approved 
textbooks the appropriate textbook for the online course and/or modify its list of five 
textbooks to include an appropriate textbook for the online course through the 
standard process utilized for selecting the approved textbook lists. One designated 
representative of the committee will then report textbook/materials information to 
C4IT via the following link: http://goo.gl/forms/jcfmE8ZxH0.  The Center for 
Instructional Technology will solicit for potential developers. 

2. A developer will be selected from the pool of applicants by the Center for 
Instructional Technology after consultation with immediate supervisors and regional 
staff members who have worked with potential developers. 

http://www.qualitymatters.org/
http://goo.gl/forms/jcfmE8ZxH0
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3. Once the Center for Instructional Technology has extended an offer to a developer 
and the developer has accepted that offer, a developer agreement will be signed 
between the Center for Instructional Technology and the developer. The developer 
agreement outlines all requirements of the development project. The Developer 
agreement will identify the timeline on which development tasks must be 
completed but generally the course development will be completed within four 
months. Development (both for new and revised courses) is a project based 
agreement and will be reviewed on a per project 
basis. The length of the project may vary depending on the course, but in general, 
developer agreements will be for a single project and will be four months in length. 

4. The developer will create the syllabus, session alignment matrix, and project 
summary according to the timeline in the developer agreement. The syllabus and 
project summary will be reviewed by the Center for Instructional Technology and if 
meeting their initial approval will be forwarded to the curriculum committee for 
review and to solicit feedback about potential improvements or modifications. 

5. The developer will use the syllabus and session alignment matrix to build the course 
content. This may involve collaboration with third-party providers, instructional 
designers, online and instructional technology staff, or others on an as needed basis. 

6. As the development is being completed, the course will be available for review by 
the curriculum committee, their designees, distance education staff, teaching 
faculty, and others with an interest in the course. Ongoing feedback can be made 
via provided forms. This feedback will be received by the Center for Instructional 
Technology and provided to the developer. 

7. As the development is being completed, the course mentor(s) may be selected from a 
pool of applicants by the Center for Instructional Technology after consultation with 
the immediate supervisor and regional staff members who have worked with the 
mentor candidates. Mentor agreement will be signed. Course mentors can be 
appointed for 1-3 semesters per agreement.  In the case of large enrollment courses, 
two or more mentors may be contracted by the Center for Instructional Technology. 

8. A course walk through is held with all interested individuals. This is a time for the 
developer to showcase his/her work and for faculty who will be teaching the 
course in its first live semester to see the course.   The course walk through will 
be recorded and archived for review by future instructors. 

9. At the completion of the development process, the technical check is completed. 
 
The course will be released for its first live semester in the next release cycle following 
the completion of the course development and review processes. Courses will not be 
released unless all steps have been completed successfully. 

 
Course Developer and Mentor Selection Process 
The Center for Instructional Technology utilizes the following process for selecting online course 
developers and mentors from the pool of submitted applications. 

 
1. The Instructional Designer assigned to the course reviews applications against the 

position requirements. 
2. The Instructional Designer assigned to the course contacts the direct supervisor, and the 

online technologies coordinator for all qualified internal applicants, using a question 
template. 
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3. After reviewing this information, the Instructional Designer hires the developer or mentor 
and notifies the corresponding committee.  

4. Upon completion of this review, the Instructional Designer submits the 
developer/mentor rationale form to the Senior Instructional Designer over course 
development and Executive Director, Center for Instructional Technology, for approval. 

5. Upon approval of the hire, the Instructional Designer extends an offer to the selected 
candidate and notifies those candidates that have not been selected. 

 
The Center for Instructional Technology publicizes mentor and developer opportunities through a 
variety of communication channels. Internal applicants are always preferred, however if no internal 
applicant is identified to fulfill the developer or mentor position, the Center for Instructional 
Technology may elect to advertise external to the College and hire from an expanded pool which 
includes external applicants. 

 
Role of the Mentor 
The mentor plays an important role in maintaining the quality, currency, and accuracy of the 
course content. During the first live semester, the mentor will make any needed corrections 
to the course shell, foster collaboration between those teaching the course to identify ways to 
expand and enhance the course content while also fostering engagement of students and 
faculty with the content and each other. Upon completion of the first live semester of the 
course, the mentor will continuously update the instructor guide, maintain accuracy and 
currency of the course content, as well as foster communication within the Blackboard 
organization for the course. Mentors also implement, on an annual basis, a course 
improvement plan based on feedback received about the course and updates required by 
various bodies or groups. 

 
Developer and Mentor Compensation and Loading 
Generally, development and mentor agreements do not count towards load for a faculty 
member. Full-time faculty selected to develop a statewide online course should be offered 
the choice of 
(1) receiving the standard development stipend per the Center’s current pay scale or (2) 
receiving a one-course offload during the semester of development.  If the faculty member 
chooses option 2, the Center for Instructional Technology will make available to the faculty 
member's region the portion of the development stipend needed to hire a part-time faculty 
member at the current compensation rate for a full-time, master’s qualified online course per 
faculty compensation guidelines to replace the full-time faculty member for one (1) section. 
Any excess between the development stipend and the current part-time faculty compensation 
rate, will be awarded to the full-time faculty member who develops the course. 

 
REFERENCES 
• Quality Matters – http://www.qualitymatters.org. A copy of the current rubrics for 

Quality Matters™ course development are included as appendices to this policy as 
follows. 

• Appendix 1: Custom Ivy Tech Rubric based on the QM Fifth Edition; this rubric was 
modified to take the Ivy Tech course development template and the Ivy Tech Syllabus 
template into consideration. This rubric should be used with internet only course 
development. 
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• Appendix 2: The Official QM Fifth Edition Rubric; this is the current official QM 
Rubric. This rubric should be used for s-video and hybrid course development. 

• Appendix 3: The Continuing and Professional Education Rubric (CPE); this is the 
current QM Rubric for non-credit courses.  

• Various templates and forms are available from the Center for Instructional Technology 
 

RESOURCE PERSON 
Executive Director, Center for Instructional Technology 
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APPENDIX 1 
Ivy Tech Custom Quality Matters Rubric Standards 

Based on the Fifth Edition, 2014, with Assigned Point Values 
For more information visit https://sites.google.com/a/ivytech.edu/qm/ 

Course Overview and Introduction 
1.8 The self-introduction by the instructor is appropriate and is available online. 
1.9 Learners are asked to introduce themselves to the class. 
1.10 The course uses the official  C4IT course syllabus template. 

 
1 
1 
3 

Learning Objectives (Competencies) 
2.1 The course learning objectives, or course/program competencies, describe outcomes that are measurable. 
2.2 The module/unit learning objectives or competencies describe outcomes that are measurable and consistent with the 
course-level objectives or competencies. 
2.3 All learning objectives or competencies are stated clearly and written from the learner’s perspective. 
2.4 The relationship between learning objectives or competencies and course activities is clearly stated. 
2.5 The learning objectives or competencies are suited to the level of the course. 

 
3 
3 

 
3 
3 
3 

Assessment and Measurement 
3.1 The assessments measure the stated learning objectives or competencies. 
3.2 The course grading policy is stated clearly. 
3.3 Specific and descriptive criteria are provided for the evaluation of learners’ work and are tied to the course grading 
policy. 
3.4 The assessment instruments selected are sequenced, varied, and suited to the learner work being assessed. 
3.5 The course provides learners with multiple opportunities to track their learning progress. 

 
3 
3 
3 

 
2 
2 

Instructional Materials 
4.1 The instructional materials contribute to the achievement of the stated course and module/unit learning objectives or 
competencies. 
4.2 Both the purpose of instructional materials and how the materials are to be used for learning activities are clearly 
explained. 
4.3 All instructional materials used in the course are appropriately cited. 
4.4 The instructional materials are current. 
4.5 A variety of instructional materials is used in the course. 
4.6 The distinction between required and optional materials is clearly explained. 

 
3 

 
3 

 
2 
2 
2 
1 

Course Activities and Learner Interaction 
5.1 The learning activities promote the achievement of the stated learning objectives or competencies. 
5.2 Learning activities provide opportunities for interaction that support active learning. 
5.3 The instructor’s plan for classroom response time and feedback on assignments is clearly stated 

 
3 
3 
3 

Course Technology 
6.1 The tools used in the course support the learning objectives and competencies. 
6.2 Course tools promote learner engagement and active learning. 
6.3 Technologies required in the course are readily obtainable. 
6.4 The course technologies are current. 
6.5 Links are provided to privacy policies for all external tools required in the course. 

 
3 
3 
2 
1 
1 

Learner Support 
7.1 The course instructions articulate or link to a clear description of the technical support offered and how to obtain it. 
7.2 Course instructions articulate or link to the institution’s accessibility policies and services. 

 
3 
3 

Accessibility and Usability 
8.1 Course navigation facilitates ease of use. 
8.2 Information is provided about the accessibility of all technologies required in the course. 
8.3 The course provides alternative means of access to course materials in formats that meet the needs of diverse learners. 
8.4 The course design facilitates readability. 
8.5 Course multimedia facilitate ease of use. 
8.6 The course uses the official  C4IT course design template. 

 
3 
3 
2 
2 
2 
3 

To meet standards all 3 point (essential) standards must be met and the course must earn at least 73 points. 
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APPENDIX 2 
 

Quality MattersTM Rubric Standards 
Fifth Edition, 2014, with Assigned Point  Values 

Standards Points 
 

Course 1.1  Instructions make clear howto get started and whereto find various course components. 
Overview and 1.2 Learnersareintroduced to the purposeand structure of the course. 
Introduction 1.3  Etiquette expectations (sometimes called “netiquette”) for online discussions, email, and other forms of communication are clearly stated. 

1.4 Course and/or institutional policies with which the learner is expected to complyare clearly stated, or a link to current policies is provided. 
1.5 Minimumtechnologyrequirementsareclearlystatedandinstructionsforuseprovided. 
1.6 Prerequisite  knowledgeinthediscipline  and/or  anyrequiredcompetenciesareclearlystated. 
1.7 Minimum technical skills expected of the learner are clearly stated. 
1.8 The self-introduction by the instructor is appropriate and is available online. 
1.9 Learnersareaskedtointroduce themselves to the class. 

3 
3 
2 
2 
2 
1 
1 
1 
1 

Learning 
Objectives 
(Competencies) 

2.1  The course learning objectives, or course/program competencies, describe outcomes that are measurable. 3 
2.2      Themodule/unit learning objectives or competencies describe outcomes that aremeasurableandconsistent with the course-level 3 

 
2.3 

objectives or competencies.  
3 All learning objectives or competenciesare stated clearly and written from the learner’s perspective. 

2.4      Therelationship betweenlearningobjectivesor competencies and courseactivities is clearly stated. 3 
2.5 Thelearningobjectives or competenciesare suited to the level of the course. 3 

Assessment 3.1  The assessments measure the stated learning objectives or competencies. 
and 3.2     Thecoursegradingpolicyisstatedclearly. 
Measurement 3.3  Specific and descriptive criteria are provided for the evaluation of learners’ work and are tied to the course grading policy. 

3.4 Theassessmentinstrumentsselected aresequenced, varied,and suitedto thelearner workbeingassessed. 
3.5 The course provides learners with multiple opportunities to track their learning progress. 

3 
3 
3 
2 
2 

Instructional 
Materials 

4.1 The instructional materials contribute to the achievement of the stated course and module/unit learning objectives or competencies. 3 
4.2  Both the purpose of instructional materials and how the materials are to be used for learning activities are clearly explained. 3 

 4.3  All instructional materials used in the course are appropriately cited. 2 
4.4  The instructional materials are current. 2 
4.5  A variety of instructional materials is used in the course. 2 
4.6 The distinction between required and optional materials is clearly explained. 1 

Course 5.1 Thelearningactivities promote the achievement of the stated learning objectives or competencies. 
Activities and 5.2  Learning activities provide opportunities for interaction that support active learning.   
Learner 5.3 Theinstructor’s plan for classroom response time and feedback on assignments is clearly stated. 
Interaction 5.4 Therequirementsforlearnerinteraction are clearly stated. 

3 
3 
3 
2 

Course 
Technology 

6.1 Thetoolsusedin the course support the learning objectives andcompetencies. 
6.2 Course toolspromote learnerengagementandactive learning. 

3 
3 

 6.3 Technologies required in the course are readily obtainable. 2 
6.4 The course technologies are current. 1 
6.5  Links are provided to privacy policies for all external tools required in the course. 1 

Learner 7.1  Thecourseinstructionsarticulateorlinktoacleardescriptionofthetechnicalsupportofferedandhowtoobtainit. 
Support 7.2  Course instructions articulate or link to the institution’s accessibility policies and services. 

7.3 Course instructions articulate or link to an explanation of how the institution’s academic support services and resources can help 
learners succeed in the course andhowlearnerscan obtain them. 

7.4 Course instructions articulate or link to an explanation of how the institution’s student services and resources can help learners succeed and 
how learners can obtain them. 

3 
3 
2 

 
1 

Accessibility 8.1  Course navigation facilitates ease of use. 3 
and Usability 8.2 Information is provided about the accessibility of all technologies required in the course. 

8.3 The course provides alternative means ofaccess to course materials in formats that meet the needs of diverse learners. 
3 
2 

8.4 The coursedesign facilitates readability. 2 
8.5  Course multimedia facilitate ease of use. 2 

© 2014 MarylandOnline, Inc. All rights reserved. This document may not be copied or duplicated without written permission of QM Quality Matters. 
The fully annotated Higher Education Rubric, Fifth Edition, 2014, is available only to institutions that subscribe to Quality Matters. 
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APPENDIX 3 
 

Standards from the QM Continuing and 
Professional Education Rubric, Second Edition 

For more information or access to the full QM Rubric visit 
www.qualitymatters.org or email info@qualitymatters.org 

 
 

Standards Points 
 

General Standard 1 The overall design of the course is madeclear to thelearneratthebeginningofthecourse. 

1.1 Instructions make clear howto get started and where to find various course components. 

1.2 Learners are introduced to the purpose and structure of the course. From Annotation - The length of time and date(s) for the course are clearly stated, 
especially in the case of college- or university-hosted courses whose dates do not correspond to the standard academic calendar of the host institution, 
or if the course is self-paced. 

1.3 Etiquette expectations (sometimes called “netiquette”) for online discussions, email, and other forms of communication are stated clearly. 
From Annotation- Incoursesthatdonotprovideavenues for communicationwithaninstructor/facilitatororwithotherlearners, this Standard 
should be marked “Met.” 

1.4 Course, institutional, or organizational policies with whichthe learner is expected to comply are clearly stated, or a link to current policies is provided. 

1.5 Minimumtechnologyrequirementsare clearly stated, andinstructionsforuseareprovided. 

1.6 Prerequisiteknowledgeinthediscipline and/oranyrequired competencies are clearly stated. 

1.7 Minimum technical skills expected of the learner are clearly stated. 

1.8 The self-introduction by the instructor/facilitator is appropriate and available online. From Annotation - If the instructor/facilitator’s role is minimal, 
the self-introduction maybeabbreviated toprofessional qualifications andaccessibility. If thecoursehasnoinstructor/facilitator, informationabout 
whom the learner can contact with questions and how that individual may be contacted should be included. 

1.9 Learners are asked to introduce themselves to fellow learners. From Annotation - Learner-to-learner interaction should be implemented wherever 
possible to foster learner engagement. In a few situations, such as when a class is very large or the course is self-paced, learner introductions may 
not be feasible. Course Representatives are asked on the Course Worksheet if learner introductions are appropriate in the course. Reviewers refer to the 
Course Worksheettodetermine if learnerintroductions areappropriate. If theyarenot, the Standard shouldbemarked “Met.” 

 
 

3 
 
 

3 
 
 

2 

2 

2 

1 

1 
 
 

1 
 
 
 

1 

 
General   Standard   2      Learningobjectivesorcompetenciesdescribewhatlearnerswillbeabletodouponcompletionofthecourse. 

 
 
 

3 2.1    Thecourselearningobjectives, orcourse/programcompetencies,describe outcomesthat aremeasurable. 

2.2 Themodule/unitlearningobjectives or competencies describe outcomes that aremeasurable and consistent withthe course-level objectives or competencies. 3 

2.3 All learning objectives or competencies are stated clearly and written from the learner’s perspective. 3 

2.4 The relationship between learning objectives or competencies and course activities is clearly stated. 3 

2.5 The learning objectives or competencies are suited to the purpose or level of the course. 3 

 
General   Standard   3      Assessmentstrategiesareintegraltothelearningprocessandaredesignedtoevaluatelearnerprogress in 
achieving the statedlearning objectives ormasteringthe competencies. 

3.1 The assessments measurethestatedlearning objectives orcompetencies. 

3.2 Course information specifies howsuccessful completion ofthe course will be recognized. From Annotation - Since the course doesnotentail academiccredit, 
specify the form of recognition to be received for completion of the course. Examples include a pass/fail grade, professional certification, printed certificate 
ofcompletion, digital badge, andverification ofparticipation. 

3.3 Specific and descriptive criteria are provided for the evaluation of learners’ work and are tied to the course policy for determination of 
successful course completion. 

3.4 The assessment instruments selected are sequenced, varied, and suited to the learner work being assessed. From Annotation - The numberand range of 
opportunities for learners to measure their learning progress should fit the length of the course. If the course is very short (e.g., a single module or lesson), 
thenumberoffeedback opportunities wouldbefewer. 

3.5 The course provides learners withmultiple opportunities to track their learning progress. From Annotation - Thenumber andrangeof opportunities for 
learners to measure their learning progress should fit the length of the course. If the course is very short (e.g., a single module or lesson), the number of 
feedback opportunities wouldbefewer. 

 
 
 

3 
 
 

3 

 
3 

 
 

2 
 
 

2 

http://www.qualitymatters.org/
mailto:info@qualitymatters.org
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Standards from the QM Continuing and Professional Education Rubric, Second Edition 
 

Standards Points 
General Standard 4 Instructional materials enable learners to achieve stated learning objectives or competencies. 

4.1 Theinstructional materials contribute tothe achievementofthestatedcourseandmodule/unitlearningobjectives orcompetencies. 

4.2 Both the purpose of instructional materials and how the materials are to be used for learning activities are clearly explained. 

4.3 All instructional materials used in the course are appropriately cited. 

4.4 The instructional materials are current. From Annotation – The most recent information in such fields as information technology, medical coding, 
insurance regulation, tax and banking law, etc., is absolutely critical to the value of these courses. However, regardless of field, the instructional materials 
should always represent up-to-date thinking and practice in the discipline. 

4.5 A variety of instructional materials is used in the course. 

4.6 Thedistinctionbetweenrequiredandoptional materials is clearlyexplained. 

 
 

3 

3 

2 
 
 

3 

2 

1 

 
General   Standard 5     Courseactivitiesfacilitateandsupportlearnerinteractionandengagement. 

5.1 Thelearningactivities promotethe achievementofthestatedlearningobjectives or competencies. 

5.2 Learning activities provide opportunities for interaction that support active learning. From Annotation - Non-credit courses that are not managed by 
instructors/facilitators   whointeractwithlearners,synchronously orasynchronously, mayusetechnologyina   varietyofwaystoactivelyengagelearners 
with content. Such courses are designed to avoid the learner’s passive assimilation of the content. Examples of activities in non-facilitated courses that 
encourageactive learning are self-check features atkeypoints throughout the content, automated exercises, andautomated feedback onresponses. 

5.3 The instructor/facilitator’s plan for classroom response time and feedback on assignments is clearly stated. From Annotation - In courses that do not 
have an instructor/facilitator, a clear explanation of whenfeedback onassignmentsandquizzes will be provided to learners will satisfy this standard. 

5.4 The requirements for learner interaction are clearly stated. From Annotation - If it is clear from the design of the course or through a statement in the 
course introduction or the Course Worksheet that interaction is not a component of this course, this standard should be marked “Met.” 

 
 
 

3 
 
 
 

3 

 
3 

 
2 

 
General Standard 6 Course technologies support learners’ achievement of course objectives or competencies. 

 
 
 

3 6.1 The tools used in the course supportthe learning objectives or competencies. 

6.2 Course toolspromote learner engagement and active learning. 3 

6.3     Technologiesrequiredinthecoursearereadilyobtainable. 2 

6.4 The course technologies arecurrent. 1 

6.5 Links are provided to privacy policies for all external tools required in the course. 1 

 
General Standard 7 Thecourse facilitates learneraccess to support services essential to learnersuccess. 

7.1 The course instructions articulate or link to a clear description of the technical support offered and how to obtain it. 

7.2 Course instructions articulate or link to the institution or organization’s accessibility policies and services. 

7.3 Course instructions articulate or link to anexplanationofhowthe institution ororganization’s course support services andresources canhelp 
learners succeed in the course and how learners can obtain them. 

7.4 Course instructions articulate or link to anexplanation ofhowthe institution or organization’s learner services and resources can help learners 
succeed and how learners can obtain them. 

 
 
 

3 

3 

 
2 

 
1 

 
General Standard 8 Thecourse designreflects acommitment to accessibilityandusability for all learners. 

 
 
 

3 8.1 Course navigation facilitates ease of use. 

8.2 Informationis provided about accessibility of all technologiesrequiredin the course. 3 

8.3 The course provides alternative means of access to course materials in formats that meet the needs of diverse learners. 2 

8.4 The course design facilitates readability. 2 
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