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lvy Tech State College seeks to provide effective services and
accommodations for qualified individuals with documented
disabilities. Sources of documentation will include Vocational
Rehabilitation Services (VRS), state or federal governmental
agencies, licensed physicians and psychologists, secondary
educational institutions, or other sources deemed appropriate by
Disability Support Services (DSS). The type of documentation
will depend upon the nature of the disability.

It is the student’s responsibility to contact the campus DSS
representative to request accommodations, any information
shared will be kept confidential unless the student authorizes
release and exchange of specified information. Regquests for
accommodations and documentation of disability must be
received at least one month prior to enrollment to the academic
term for which services are requested. Some requests will
require more time.

The purpose of DSS throughout vy Tech State College is to
provide opportunities for equal access in college programs,
services, and activities. Individuals also are encouraged to seek
funding for post-secondary education through community and
governmental agencies. Each college campus is enriched
through the contributions of all its members.
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The language used to describe people with disabilities often
focuses on the disability, rather than on the individual. This
bias can create barriers to acceptance in the community. Please
consider the following suggestions:

| nstead of saying: Say:

handi capped person with a disability

the visually impaired person with avisual
Impairment

(Emphasi ze the person.)

wheelchair bound person who uses a wheelchair
(A wheelchair may be
liberating, not confining.)

normal or healthy person without a disability

(when used as opposite

of disabled)

victim of or crippled When appropriate, choose

the correct terminology for
the specific disability (like
spina bifida, specific
learning disability, cerebral
palsy, etc.)
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According to the Americans with Disabilities Act, a disability
“must substantially limit a maor life activity. Major life
activities include such activities as caring for one's self,
performing manual tasks, walking, seeing, hearing, speaking,
breathing, learning, and working” (Title I11-2.4000). Title IlI
offers protection to three categories of people with disabilities:

(1) individuals who have a physical or mental impairment that
substantially limits one or more major life activities,

(2) individuals who have a record of a physica or mental
impairment that substantially limited one or more of the
individual's mgjor life activities, and

(3) individuals who are regarded as having such an impairment,
whether they have the impairment or not.

Disabilities covered by legidation may include (but are not
limited to) spinal cord injuries, cancer, psychiatric disorders, brain
injuries, learning disabilities, speech impairments, visual
impairments, deafness, epilepsy, cerebral palsy, multiple sclerosis,
loss of limbs, diabetes, AIDS, and severe orthopedic injuries.

" H # & '
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The Rehabilitation Act of 1973 (as amended through 1998)
Section 504(a) of the Rehabilitation Act of 1973 states the following:

No otherwise qualified individual with a disability in the United
States, as defined in section 7(20), shall, solely by reason of her
or his disability, be excluded from the participation in, be denied
the benefits of, or be subjected to discrimination under any
program or activity receiving Federal financial assistance. . . .
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To comply with this mandate, colleges and universities that
receive federal assistance must assure that the same educational
programs and services offered to non-disabled students are
available to students with disabilities.

To accomplish this goal, both physical and program access must
be provided. Access means more than the removal of
architectural barriers and the provision of auxiliary services. It
also means that reasonable accommodations must be made in
the instruction process to ensure full educational opportunity.

Knowledge, judgment, and sensitivity are essential for achieving
these ideals. These guidelines are designed to heighten
awareness of students, faculty, and staff regarding needs of
students with disabilities.

The Americans with Disabilities Act

The Americans with Disabilities Act (ADA) of 1990 is a broad
affirmation of the administrative regulations of Section 504. In
contrast to Section 504, its application is not limited to agencies
receiving federal funding. Like the Civil Rights Act of 1964,
the ADA is afederal anti-discrimination statute, which seeks to
provide equal access opportunities. The ADA does not
guarantee equal results, establish quotas, or require preferences
favoring individuals with disabilities over those without
disabilities.
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Title [1-2.8000 of the ADA defines the term “qualified”:

In order to be an individual protected by Title |1, the individual
must be a “qudlified” individual with a disability. To be
qualified, the individual with a disability must meet the essential
eligibility requirements for receipt of services or participation in
a public entity's programs, activities, or services with or without
(1) reasonable modifications to a public entity's rules, policies,
or practices; (2) removal of architectural, communication, or
transportation barriers, or (3) provision of auxiliary aids and
services.

& H #
& %

Title | requires nondiscrimination in employment; Title Il
requires non-discrimination in all programs and services of
state and local governments, including publicly supported
colleges and universities.  Title 11l regulations govern
physical access features of new building construction and
remodeling, while Title IV mandates the accessibility of
telecommunication services.

ADA QUIZ QUESTION #ONE
Which conditions are NOT covered by the ADA?
(A) currentdruguse (B) middle age

(C) AIDS (D) stuttering
(E) deafness (F) gambling
(G) cerebral palsy (H) illiteracy
(1) dydexia (J) attention-deficit disorder

Answers. A, B, F, & H. Note that illiteracy is viewed as the possible result
of environmental deprivation, whereas dyslexiais considered a chronic
disorder of possible neurological origin. The other conditions are cover ed
only if the disability “substantially” limitsa major life activity.
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It is your responsibility to identify yourself to DSS and to
provide professional documentation of your disability in order
to qualify for academic accommodations. Accommodations can
be provided only after these conditions are met. The type of
documentation will depend upon the nature of the disability.

It is also your responsibility to contact instructors each
semester to present the Accommodations Notification Form,
which identifies the necessary accommodations for your classes.

You must take the same responsibility for your education as
students without disabilities: learn effective time management
skills and study habits, maintain required academic levels, and
comply with standards of appropriate behavior. In addition, to
continue support services, meet with DSS at least a month
before each new semester. At that time, you can discuss your
responsibilities for attendance, note taking, and test taking.

! ' #
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Yes. All students are expected to abide by the College rules of
conduct. The lvy Tech State College Catalog lists these rules
and states that students are “entitled to a learning atmosphere
free from discrimination, sexual harassment, or intimidation.”
lvy Tech State College will help a student meet the code of
conduct by discussing the behavior, by allowing the student the
opportunity to address the issue(s), and by suggesting resources
or strategies to manage the behavior. Students may exercise
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their right of due process by following the Student Grievance
Policy explained in the College Catalog. In addition, the
Informal & Formal Grievance Procedures for Accommodations
are explained on pages 9-10 in this booklet. The ADA does not
require the College to accept threatening and disruptive
behavior from college students or employees with disabilities,
even if the disability itself may be directly or indirectly
responsible. Title I11-3.8000 of the ADA states the following:

A public accommodation may exclude an individua with a
disability from participation in an activity, if that individual's
participation would result in a direct threat to the health or
safety of others. The public accommodation must determine
that there is a significant risk to others that cannot be
eliminated or reduced to an acceptable level by reasonable
modifications to the public accommodation's policies,
practices, or procedures or by the provision of appropriate
auxiliary aids or services. The determination that a person
poses a direct threat to the health or safety of others may not
be based on generalizations or stereotypes about the effects
of a particular disability; it must be based on an individual
assessment that considers the particular activity and the
actual abilities and disabilities of the individual.

# " A # &# # %
Yes. The laws that apply to kindergarten through twelfth grade
are different from those applicable to post-secondary
institutions. While primary and secondary schools are required
to identify and provide remediation to students with disabilities,
post-secondary ingtitutions have a different requirement: to
provide equal access. Students at the college level must take the
responsibility to contact DSS to make their needs known.
Accommodations recommended by the College may differ from
those provided in high school.
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Y ou are not required to identify your disability prior to admission to
lvy Tech State College. If you need accommodations for the
assessment, however, you must document these needs with
Disabilities Support Services prior to the assessment.

I & r
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Yes, you may retest once per semester. If you are requesting
accommodations, you must first supply current and sufficient
documentation of your disability for DSS evaluation.

R
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No. Legally, accommodations must be determined on a case-by-
case basis. Some students may need to listen to the assessment
because of visua impairment, while others may need extended time
because of difficulty with auditory or visual processing. Some
students with disabilities will not need testing accommodations.
DSS must determine specific accommodations based on
documented individual needs.

# # & !
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Not to you, the student. However, some accommodations and
services do require funding. You may apply to Vocational
Rehabilitation Services for possible support services.
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Grievance Procedures

The College encourages students to resolve their complaints
informally. The informal grievance procedures are designed to
accomplish aquick resolution that is most expeditious and effective.

Whenever the informal process does not result in a satisfactory
resolution, the College Formal Grievance Procedure is also
available.

| nformal Grievance Procedure

The student shall initiate the informal process with the student
working one-on-one with the Disability Services Officer and must
be started within thirty (30) calendar days of the denial of the
request. A conference with the student will be scheduled as soon as
possible and within five (5) working days (Monday - Friday) of
notice of the student grievance, at the latest. The intent of these
conferences is to ensure an early discussion of the issue, that the
issue has been raised in a timely fashion, and that if possible, a
mutually acceptable resolution can be reached.

A student who feels that the conference would be futile because of
that person’s involvement or the concern cannot be resolved, the
student should bring the disagreement in writing to the supervisor of
Disability Support Services. The conference will be held as soon as
possible and at least within five (5) working days of notice of the
disagreement. Such conferences are to be conducted in proper
sequence of supervisors. If the disagreement is not resolved with the
disabilities support services officer, the student may elect to request
a conference with the department head, or the chief academic officer
or chief student affairs officer, as appropriate.
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Formal Grievance Procedure

If a student is not satisfied with the results of the informal process,
the student may proceed with the formal grievance as described
below.

Students and applicants may appeal decisions regarding their
requested accommaodations, or qualifications as disabled persons. |f
the decision is not resolved to the student's satisfaction through the
informal procedure, the student shall reduce the grievance to
writing. The formal grievance must:

- Clearly state the facts giving rise to the disagreement
Describe the efforts to informally resolve the disagreement
- State the remedy sought by the grievant
Be signed and dated

Students must file grievances within a reasonabl e period of time, not
to exceed thirty (30) calendar days, after the informal grievance
process has been exhausted. Students must file a grievance within
thirty (30) days of the end of the term in which the incident
occurred.

Original copies of the formal written grievance document shall be
filed with the Office of Student Affairs. The chief administrative
officer shall assign a three-member Accommodations Review
Committee to review and hear the grievance. Replies to the
grievance will be provided within forty-five (45) working days, with
the goal of providing an equitable decision for all involved. In
individual cases, time for response to appeals may be extended upon
written agreement of the parties. The decision of the Committee will
be final.



ACCESS Page 11

" # 1t ' ' ( I &
I %
Y ou must meet with DSS and request general accommaodations one
month or more prior to enrollment for each academic term.
Some requests will take more time. Every effort will be made to
provide accommodations in a timely manner, but last-minute
requests may not be feasible. Distribute the Accommodations
Notification Form each semester, and meet with your instructors at
the beginning of each semester to discuss accommodations.

" # | ! ! I
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If you received disability services during high school, you can
authorize the school corporation to release a copy of your most
recent psychological testing explaining the disability. An IEP
provides useful information but is insufficient as documentation.
Alternately, you might request a doctor to supply a forma medical
statement verifying the disability. In addition, Vocational
Rehabilitation Services (VRS) and other agencies may be able to
supply needed testing or verification of disability.

1t ! !
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No. Students are responsible for their own transportation and self-
care. Title111-4.2600 of the ADA states the following:

A public accommodation is not required to provide
individuals with disabilities with personal or individualy
prescribed devices, such as wheelchairs, prescription
eyeglasses, or hearing aids, or to provide services of a
personal nature, such as assistance in eating, toileting, or
dressing. However, the phrase ‘ services of a personal nature
IS not to be interpreted as referring to minor assistance
provided to individuals with disabilities.
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During the intake process, students should receive information
about DSS and the importance of self-identification. In the
classroom, instructors are encouraged to place the following
statement on their syllabi:

If you need an accommodation because of a documented disability, you are
required to register with Disability Support Services at the beginning of each
semester. If you will require assistance during an emergency evacuation, notify
your instructor immediately. Look for evacuation procedures posted in your
classrooms.

" H # ! #
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The College as a whole is legally and ethically obligated to
provide effective and reasonable accommodations to students
with disabilities. At the same time, faculty and staff should
encourage students to advocate for themselves.

Faculty and staff are responsible for creating student awareness
of DSS. Students with disabilities are not required to work with
DSS if they are not requesting accommodations. DSS must
protect the student's right to confidentiality and will request only
relevant medical and psychological documentation for
determining accommodations. On the basis of documented
disability, DSS will determine reasonable accommodations,
which the ADA, Section 504, and case law require faculty and
staff to provide.
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Accommodations must not alter the fundamental nature of the
course or program, and essential courses will not be waived.
The purpose of academic accommodations is to provide equal
access. DSS, in consultation with the student, will consider past
educational accommodations and current professional
recommendations before developing its own reasonable and
effective accommodations. These accommodations may not be
identical to previous accommodations or recommendations.
Faculty and staff may direct their questionsto DSS.

"H ! ' ! I &
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Instructors have the "bottom-line" authority for test
administration. DSS, however, may more easily provide the
equipment and/or testing conditions required. Test security
should be maintained in the delivery and return of all tests. In
addition, professionals should monitor students receiving testing
modifications.

" # + ! + !
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The ADA states that "reasonable accommodations’ must be
provided on a case-by-case basis to people with disabilities so
that they might enjoy the same privileges and benefits available
to students without disabilities. Accommodations must be
reasonable and effective. Faculty may wish to implement the
following general suggestions advocated by colleges and
universities nationwide:
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- Allow for early introduction of the syllabus, course reading
lists, and upcoming assignments so that preparation can begin
prior to the course. Include the disability statement on each
syllabus. (See page 10.)

- Encourage students to meet with you during the first week of
classes to discuss accommodations in testing, assignments,
presentations, note taking, or seating arrangements.

- Begin lectures/discussions with review and overview of
topics to be covered.

- Use the board or projector to outline lecture material.

- Allow time for emphasizing main points and key concepts
oraly in lecture.

- When appropriate, allow use of electronic spelling devices,
tape recording of classes or copies of class lectures,
dictionaries, calculators, and computers.

- Allow for appropriate testing accommodations. DSS may
recommend accommaodations, such as extended time for tests
and proctored examsin a quiet room.

DSS can work with faculty, staff, and students to determine
what accommodations are appropriate in particular situations.

ADA QUIZ QUESTION # TWO
Which of these exams may allow reasonable accommodations, such

as extended (1.5 or 2.0) time, to qualified students with disabilities?

(A) ASSET Placement Test (B) CPA Exam
(C) Nursing Certification Exams (D) GED
(E) SAT/ACT (F) All of these

Answer: All of these
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A person is legally blind if visual acuity cannot be corrected to

20/200 in the better eye or if the field of vision is limited to a

narrow angle, usually less than 20 degrees. Since over 75% of all

legally blind individuals have some usable vision, the term

"blindness’ should be reserved for complete loss of sight. The

following adaptations are suggested:

- Provide syllabi and textbook lists in advance. If course texts are
identified early, students can arrange for taping of most textbooks
through Recording for the Blind and Dydlexic.

Use alternative test procedures including the use of readers,
scribes, taped or oral exams, Braille, extended time, screen
readers, scanners, and voice synthesizers. Contact DSS for
testing.

Provide large-print handouts: 11" x 17 " paper is recommended,
possibly at a 140% enlargement size, depending on individual
needs. Colored paper may also affect the visibility of print.

- When available, provide class assignments in electronic format.
Encourage use of screen-enlargement software, screen reader
software, and closed circuit television for visual enhancement.

- When first meeting a person with a severe loss of vision, identify
yourself and anyone else who might be present. Rather than
assuming the student needs assistance, always ask first.

Feel free to use words like "see" or "look."
Keep your voice at a normal level when speaking to a student
with avisual impairment, and speak directly to the student.

- Allow tape recording and brailling of lectures.

If a student uses a dog guide, do not touch the dog without
permission. Such an action can be hazardous for the student.
Reserve front seats away from windows and glare.
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A learning disability is a chronic impairment that affects how an
individual processes information. A language-based or perceptual
problem may affect reading, spelling, writing, or computational
skills. By definition, individuals with learning disabilities may
possess average to superior intelligence but may have difficulty
discriminating between similar sounds, symbols, or objects. While
some individuals may think logically, they may be unable to write
coherently. Other students may learn effectively from lectures, but
have difficulty decoding and comprehending reading assignments.

Most performance expectations in the classroom are based on the
student's ability to absorb, communicate, and evaluate information
that is obtained through lecture and the printed page. The student
with a learning disability may require innovative ways of receiving
and transmitting information. To allow students to process
information differently, DSS may offer the following suggestions:

- Allow students to tape lectures, or provide copies of class
lectures.
Encourage the use of word processing for written assignments,
including spell-check and grammar-check functions. Encourage
use of screen reader software, if it isavailable.

- Allow dlternative forms of evaluation such as taped or oral
exams.

- Grant extended testing time in a quiet environment.
Incorporate visual, oral, and tactile demonstrations into
instruction to use all sensory modes.
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- Asgist in finding qualified note takers. Students should take their
own notes as well.
Understand that students with learning disabilities may need
accommodations that seem inconsistent with course objectives.
A reading class, for example, may become a listening
comprehension course.

' H# ! ' ! "# !
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Many academic accommodations appropriate for students with
learning disabilities are also appropriate for students who have
incurred brain injuries. Other physical impairments may occur
concurrently with brain injuries. At times, brain injury can result in
more extreme discrepancies in ability than those observed in
students with learning disabilities. Time management and memory
strategies must be encouraged and reinforced.

' # e ' ! " #
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The Diagnostic and Statistical Manual of Mental Disorders (DSM
V) classifies attention-deficit/hyperactivity disorder (ADHD) into
three types. predominantly inattentive, predominantly hyperactive-
impulsive, and combined. Although once considered "childhood
disorders,"” these conditions have been recognized as chronic
impairments which continue into adulthood and are often controlled
through medication.  Distractibility, impulsivity, and possible
hyperactivity are symptoms that make learning difficult for adult
students. To encourage students to attend to learning tasks, DSS
may recommend training in time management skills and may
suggest the following accommodations:

Separate testing in a quiet environment
- Short classroom breaks

Use of an assistive hearing device (to focus attention)
- Taping of classlectures or copies of class lectures



ACCESS Page 18

' # Y !

! " # ' # ' # I &%
A hearing loss will affect an individual's ability to acquire and
transmit language through speech. The degree of hearing loss
(mild, moderate, severe, or profound) will affect the method of
communication that the student uses. Some students will rely on
residual hearing and lip reading; however, only 30 to 40 percent of
spoken English may be understood through lip reading. Some
students will use some combination of speech, sign language and
finger spelling to communicate. In addition, Assistive Listening
Devices have proven to be an effective teaching tool for students
with hearing loss,

The main form of communication in the adult deaf community is
American Sign Language (ASL). ASL isavisual language with its
own grammar and syntax that does not reflect the syntax of English.
As aresult, many students who are deaf may not have mastered the
syntax of their "second language'—English. While instructors
should not overlook errors in written or spoken communications,
they should realize that the student's difficulty is similar to that
experienced by students for whom English is a second language. In
the classroom, students who are deaf may perform better on exams
trandlated into sign language.

Students who are deaf may require accommodations in the
classroom, including note taking services, copies of instructors
notes, and sign language interpretation. Interpreters neither add nor
delete from any interaction that takes place. Everything that is
voiced is interpreted into sign language, and everything signed by
the student isvoiced. Faculty and staff are encouraged to read about
and understand their students' concerns. Please contact DSS for
additional information.
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- The interpreter does not act as a counselor, note taker, tutor,
aide, participant, or instructor. Concerns about a student's
progress should be discussed directly with the student or with
DSS.

- Students should have a clear view of the instructor and the
interpreter. In class, the interpreter will attempt to stand or sit
in direct line with you, the student, and any visual aids.

- For vishility, avoid standing in front of windows and other
light sources.

- Try to avoid speaking when the student can’'t see your face,
I.e., talking when writing on the board. Also write every step
of a procedure on the board, for the student may miss verbal
CUES.

- Sometimes, you may need to get the attention of a deaf
student. Lightly tap him or her on the shoulder, or wave your
hand in the student’s peripheral vison—not in front of the
face.

- |f possible, meet with the interpreter before the first class to
share outlines, texts, agenda, and the class syllabus.
Throughout the term, supply lists of technical terminology in
advance to the student and the interpreter.  Consider
providing a copy of lecture notes to the deaf student.

- Whenever possible, use visual aids, which benefit all
students.

- The interpreter is often a few words behind the speaker; the
instructor should allow the interpreter time to finish each
concept.

- Consider breaks during long lectures. Signing and watching
an interpreter require more attentiveness than simply
listening.
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Instructors should call on students in class and expect
responses. It is important to face the student and speak
directly to the student.
Provide written changes or announcements to the deaf
student.
For interactive situations, semi-circles or circles work best for
deaf or hard-of-hearing students.

- Provide reasonabl e testing accommaodations, as recommended
by DSS.
Maintain direct communication with the student, not the
interpreter. Communicate through the interpreter, not with
the interpreter. Look at the student when you are talking, not
at the interpreter. Use “I” and “you” when you communicate
with deaf individuals using an interpreter. Use of third-party
phrases such as “ask her” or “tell him” can be confusing.
Remember the interpreter’ srole: to facilitate communication.

T o |
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When a student experiences a severe epileptic seizure, it is

important to remain caim and explain to the situation to the

class. Follow these procedures:

- Attempt to remove objects and furniture surrounding the
student.
Do not place anything in the student’s mouth; if possible,
place something soft behind the student’ s head.

- Send another student to report the incident and to call 911.
When EMS arrives, the student experiencing the seizure will
have the option to refuse EM S services.
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The term “mobility impairment” refers to a broad range of
disabilities that may cause students to rely upon assistive
devices, such as wheelchairs, scooters, crutches, canes, or
artificial limbs. Disabilities affecting mobility can result from
gpinal cord injury, multiple sclerosis, rheumatoid arthritis,
cerebral palsy, and other disabling conditions. Stairs, heavy
doors, lack of elevators, and narrow walkways may present
barriers.  Many students with mobility impairments face
problems, such as impaired eye-hand coordination, decreased
writing ability due to weakness or paralysis, and decreased
physical stamina. A student with mobility impairment may be
unable to sit in one position for a sustained length of time. DSS
may recommend the following accommodations:

. Allow alternative methods of recording answers to tests, such
as typing or taping.

. Allow extended time to compl ete tests/assignments.

. Do not assume the student needs physical assistance; instead,
ask the student.
If the student isin awheelchair, sit down, if possible, to speak
to the student at eye level.
If a student's speech isimpaired, do not hesitate to ask him or
her to repeat. Do not complete sentences or “fill in the
blanks’ for students.

. Adjustable tables, chairs, and lap trays may be helpful in the
classroom.
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Psychiatric  disabilities may include bipolar illness,
schizophrenia, anxiety disorders, major depression, post-
traumatic stress disorder, and other conditions. The greatest
difficulty for many students with psychiatric disabilities is
dealing with misconceptions about their disorders, many of
which can be effectively controlled with treatment. DSS may
make the following recommendations:

- Allow students to sit where they feel most comfortable, i.e,,
next to the door or at a distance from others. Be sensitive to
the student's "comfort zone" in relating to others.

- Recognize the need for testing accommodations, such as
separate testing in a quiet environment.

- Treat prolonged illness-related absences as you would treat
medical conditions. In some cases, a late withdrawal or an
“incomplete” grade may be appropriate, rather than afailure.

- Assist in finding a classmate to share notes with the student.

- Allow tape recording of class lectures, or provide copies of
class lectures.

- When communicating, respect a student’s need for personal
space or desire to refrain from any physical contact.

- Maintain eye contact with the student; convey interest
through your gestures and facial expressions.
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Numerous other impairments fall under the umbrella of Section
504 and the ADA but do not fit under the categories aready
discussed. Such disabilities as heart conditions, sickle cell
anemia, hemophilia, asthma, diabetes, respiratory disorders,
chemical-sensitivities, seizure disorders, cancer, kidney
problems, Tourette's Syndrome, severe chronic pain, and other
conditions may affect students' performance in class and on tests
by significantly impairing their energy levels, memory,
mobility, speech, vision, or muscular coordination. In some
cases, the degree of impairment may be transitory. In other
Instances, chronic conditions may degenerate, and the students
needs may require reevaluation. Please remember that students
are required to identify themselves to DSS only if they are
requesting academic accommodations.

ADA QUIZ QUESTION # THREE

Who, in theory, might have qualified as an individual with a
disability under the ADA?

(A) John F. Kennedy (B) Albert Einstein
(C) Ludwigvan Beethoven (D) F. D. Roosevelt
(E) Sir Winston Churchill ~ (F) All of these

Answer: All of these, if the disability substantially limited a major life
activity. (A, Addison's Disease and back problems; B, possible dyslexia; C,
deafness; D, postpolio disability; E, stuttering)

Source: Witt, Melanie A. Job Strategies for People with Disabilities. New Y ork: Peterson, 1992.
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DISABILITY SUPPORT SERVICESINTAKE FORM
IVY TECH STATE COLLEGE - (CAMPUYS)

Name Date

(last) (first) (m.i.)
Address

(street) (city) (state) (zip)

Home phone Work phone
SSH Date of Birth
High School Graduation (or GED) Date
Program TC/AAS/AS Disability Code:
Agency/VocRehab. Counselor Phone
Disability/RX:

Documentation:

Recommendations (suggested from documentation):

Accommodations:

Comments:

| have received the Access booklet and give my permission to record my disability
status for statistical purposes.

Signature Date
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STUDENT AUTHORIZATION FOR RELEASE OF INFORMATION
TOIVY TECH STATE COLLEGE
DISABILITY SUPPORT SERVICES (DSS)

To: Date:

From: DSS, Ivy Tech State College (Phone )

Subject: Verification of Disability for the Following Individual:

Student Name SSH Date of Birth

Please acknowledge the following authorization:

| authorize the person/agency/school named above to release the following
documentation of my disability to Disability Support Services at vy Tech State College:

Psychological Evaluation Statement of Medical Condition*
Plan of Service Transition Plan

|EP (Individual Educationa Plan) Other
Learning Disability Testing

Student Signature

* A statement of medical condition should appear on letterhead stationery and include a
professional’ s signature, as well as suggested academic accommodations.

The documentation that you supply may enable this student to receive disability services
at lvy Tech State College. All information will be kept confidential, as the basis for
authorizing reasonabl e academic accommodations.

Please send the requested information or this form to:

at the following address:

Thank you.
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ACCOMMODATIONSNOTIFICATION FORM

To: ALL INSTRUCTORS Date:
Term:
From: SSH:

(Student Name)

| have completed a disability intake interview with Disability Support Services at Ivy
Tech State College. To equalize my chances of success in the classroom, the following
accommodations would be beneficial:

Accommodation(s):

Comments:

Student Signature:

NOTE TO THE INSTRUCTOR FROM DISABILITY SUPPORT SERVICES

The above stated information has been prepared through consultation with our office.
This information should be considered confidential. The accommodations are necessary
to comply with the intent of Section 504 of the Rehabilitation Act of 1973 and the
Americans with Disabilities Act of 1990 (ADA). Both address the issue of non-
discrimination of students with disabilities in post-secondary settings. Y our cooperation is
not only appreciated, but it is essential to the College meeting its obligation under the law.

Although the primary responsibility for advocacy rests with the student, you might find it
beneficial to meet with the student and discuss the best way of providing necessary
accommodations.

Please contact this office if you have additional questions or concerns regarding this
student’ s accommodations.

Disability Services Authorization Room and Phone
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- ! 0O 3 !4
Voice/TTY: 1-800-526-7234

http://[anweb.i cdi.wvu.edu/kinder/index.htm

This excellent site, created by Duncan C. Kinder with
the assistance of the Job Accommodation Network,
has extensive links to disability information.
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1-800-743-3333
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